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The university in the world are facing numerous common challenges in the 21st 
century. Among them, the society focus on higher education quality and 
accountability are particularly significant, universities are facing various pressure and 
challenges from governments, donors, students, parents, school boards and so on. As 
the core of the university, faculties themselves are also confronted with technology 
continual change, increasingly diverse students and faculties' complex roles, severe 
social accountability, academic capitalism and the ranking of university. They need to 
pay attention to accountability; they have to constantly enhance the quality of 
teaching to promote students' learning; they must carry out the creative scientific 
research to create new knowledge; they need use their expertise to serve the society to 
cope with the challenges. 
 
What kind of education make up what kind of society, what kind of teacher make up 
what kind of students. Faculty development has gradually become the major strategy 
that developed countries in response to the social accountability and improve the 
quality of higher education. However, faculty development is not a new phenomenon 
in global higher education, its original purposes aims to strengthen faculties' 
professional ability. In this study, faculty development is focus on teaching ability, 
professional level, organization system and individual needs, which aims to improve 
faculties' attitudes, skills and behaviors and help faculties' growth, meet their demand, 
and help them realize theie value. 
 
Faculty development practice began from Harvard University’s sabbatical. The 
establishment of the the Centre on Research of Teaching and Learning of the 
University of Michigan marked the implementation of faculty development 
institutionism. At present, the world's leading universities in the developed countries 
have established faculty development center to help faculty improve their teaching, 
research, service and other aspects. American faculty went through the age of 
researcher, teaching, the developer, learners and network. At present, the faculty 















In China, faculty development is still something new. In recent years, the China’s 
education administrative departments and institutions of higher education begin to 
attach importance to the fculty development and have set up institutions encompass 
teachers’ training, teaching consultion, teaching reform research, teaching assessment 
as well as resource sharing. But the orientation of the center of faculty development is 
fuzzy, the nature is not clerar. Most follow the logic of "top-down" and the vast 
majority of faculty development activities are still given the priority to pre-service 
training, the faculty development centers haven’t set up and practice the concept of 
"service". At present, the phenomenon of "research drift" is thrivingfaculties are still 
difficult to get rid of the existing evaluation system, let alone independent 
development. In the "arms race" of scientific research, teaching development is 
increasingly decline, personal development is neglected.  
 
Through the perspective of faculty development practice in China and the United 
States, we found thatFirst, teaching development is a complicated and extremely 
meaningful world, on the one hand, teaching is favored by most faculties; on the other 
hand, faculty always feel powerless bound by the evaluation mechanism, and teaching 
development becomes quite urgent. It make us thinking: what is university teaching? 
what is effective university teaching? How to measure the university teaching? 
Second, Professional development aims to break through the fixed paradigm and seek 
constantly changing, it is affected by the external environment, but more emphasis on 
individual wishes and requirements. Professional development is a process of 
independent development, a process of communication dialogue and a process of 
empowerment energized. Third, Organization development foucs on the center on 
teaching and learning, with its academic, professional and service features to provide 
professional services for facultises. Last, individual development involves economic 
income, professional title evaluation and social capital, and many other aspects. It is a 
rather complex and important issues. In general, the connotation of faculty 
development is rich and important, and also complex and difficult. The connotation of 
faculty development determines the orientation and contents of the faculty 
development activities, the research on the connotation of faculty development has 
far-reaching significance to promote the faculties. Certainly, the connotation of 















project should meet the real needs of the current university faculty development. 
 
The study based on the above research, takes the concept and connotation of faculty 
development as breakthrough, which treat China and America faculty development as 
the main clue. The main body is divided into four parts: analyzing the internal and 
external environment and the theoretical basis of faculty development from the 
perspective of the theory; describing the changes of faculty development concept from 
the historical perspective; scanning the real needs and biased idea of faculty 
development from the perspective of reality; reading the comprehensive connotation 
of the development from the perspective of multidimensional. Accordingly, we make 
the following three conclusions: firstly, the faculty development is the result of 
"top-down" and "bottom-up" linkage; secondly, the connotation of faculty 
development is a multidimensional fusion concept; thirdly, evaluation mechanism is 
the key factor affecting the faculty development. 
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